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1 How Children Learn 

Children’s motivation to learn is supported through a rich, varied and imaginative 
environment. This is adapted to respond to individual needs and interests through a 
balance of adult-led and child-initiated activities.  Children are empowered to 
understand how to learn and practitioners strongly value the Characteristics of 
Effective Learning. 
 

2 
The Assessment 

Cycle 

Practitioners use a range of methods of high quality observation and accurate 
assessment to regularly tailor practice and provision, ensuring all children’s needs, 
interests and next steps are supported.  

3 
Effective 

Partnerships 

 
Assessment information is shared between all adults (including parents) who are 
involved with a child, both within the setting and between settings. Children falling 
behind are actively supported. Engagement with parents evidently supports learning 
and there are links with the local community.  

 

4 
Areas of Learning 
and Development 

Practitioners understand the importance of the Characteristic of Effective Learning 
and the relationship and the benefits to the Prime and Specific Areas of Learning.  

5 Effective teaching  

Adults understand how to interact with all children to support their learning and 

development by stage not age. 
There is a focus on high quality teaching and outcomes for individual children 
promoting an ethos of aspiration and attainment for all. 

6 
Vulnerable Children 
 

Practitioners have high aspirations for all children; understand vulnerable groups 
and families (including those children at risk of harm or abuse). They can identify the 
needs of children at risk of delay and take timely steps to narrow the gap. 
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1. How Children Learn 

 
Children’s motivation to learn is supported through a rich, varied and imaginative environment. This is adapted to respond to individual needs and interests through a 
balance of adult-led and child-initiated activities. Children are empowered to understand how to learn and practitioners strongly value the Characteristics of Effective 
Learning. 
 
Updated : July 2016 
December 2016 
June 2017 
November 17 
 

Minimal Established Aiming Higher 

Practitioners understand children’s needs 
and there is evidence that the environment 
is being developed in response to children’s 
interests and learning styles. 
 
Children select from a range of activities to 
increase independent learning.  
 
 
 
Practitioners are developing the balance of 
planned adult-led and child-initiated 
activities. 
 
Practitioners understand the role they play 
in supporting how children learn. 
 
 
Children show interest in a range of 
activities and are beginning to demonstrate 
the Characteristics of Effective Learning.  

Practitioners have a good understanding of children’s 
needs and provide a wide variety of learning and 
development opportunities each day that follow 
children’s interests and learning styles, e.g. 
schemas.  
 
Children show good levels of independence and 
confidence to explore and actively engage with the 
environment. 
 
 
Practitioners provide an appropriate balance of 
planned and responsive adult-led and child-initiated 
experiences. 
 
Practitioners are skilled and knowledgeable about the 
role they play in supporting how children learn. 
 
 
Children are positive about what they are learning 
and are encouraged to demonstrate the 
Characteristics of Effective Learning. 

Practitioners personalise learning and the learning environment to 
provide activities and experiences that are rich, varied, 
imaginative and well matched to children’s needs, interests and 
learning styles. 
 
Children are animated, enthusiastic and/or make choices 
independently. They are encouraged to make decisions about 
how they use their time, interact with others, use resources, and 
demonstrate self-regulation. 
 
Knowledgeable practitioners understand the appropriate time for 
sensitive intervention; such as targeted support, responsive 
interaction, scaffolding support and standing back.  
 
Practitioners continue to develop their knowledge and new skills, 
through research and reflection in how to support children’s 
learning. 
 
Children consistently demonstrate the Characteristics of Effective 
Learning and are engaged and motivated learners. 
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1. How Children Learn 

 
Children’s motivation to learn is supported through a rich, varied and imaginative environment. This is adapted to respond to individual needs and interests through a balance 
of adult-led and child-initiated activities. Children are empowered to understand how to learn and practitioners strongly value the Characteristics of Effective Learning. 
Updated:  
July 2016 
December 2016 
June 2017 

 
Evidence: 
Planned opportunities for COEL incorporated into planning, included in observations and individual planning. Some staff have been on additional training based on 
implementing the COEL. We are now reviewing how we assess this as the planning has not been implemented as well as hoped. ongoing 
Planned and child led activities each day, trying to base on children’s interests and needs as well as their COEL. Meetings with parents to discuss potential delays 
and any areas children seem to be having difficulties with, joint approach to tackling issues with families.  
Children can make choices, both from activities and resources that are at child height and a booklet of resources currently being developed for introduction from 
September 2016 which shows all the resources we have that can’t be out all the time, so children can select from there if there is anything else they would like to get 
out. We are also now reviewing how our more focussed activities are led as we felt they were not inclusive enough and did not reflect the ethos of choice we want the 
setting to have and are adapting how Sunshine time is led. Sunshine time is now working effectively when implemented but some staff members need reminding to do 
it. 
We encourage children to be as independent as possible, giving them opportunities to try new skills and then implement them in everyday life. We adopt our Forest 
School ethos throughout the setting, allowing both children and adults to be the lead, giving children opportunities to consider answering their own questions, giving 
their own suggestions rather than just handing them the answers. We highly value developing children’s self-confidence and self-esteem, allowing everyone to be the 
more knowledgeable other and scaffold knowledge and skills to others as often as possible. We encourage all children to develop their independence as self-care 
skills as soon as they are ready, encouraging all children to try themselves first and if they need help we will support them. 
Our whole team are all really committed to CPD and attend regular training based on their interests and gaps in knowledge and skills, this information is then 
cascaded down to the rest of the team through our team meetings and monitored through staff supervisions and appraisals. In the next academic year we have staff 
who will be completing their level 3 early years work force qualification as well as level 2 Forest School assistant qualifications, children’s yoga teacher qualification as 
well as short courses in block play, children’s health and well-being, the enabling environment, identifying emerging needs as well as many others. 
After doing the SSTEW scale assessment we have realised the value of our knowledgeable and empathetic staff, there will always be areas to improve but staff are 
fully involved in the fortnightly planning, thinking carefully about the needs of their key children and their next steps as well as their interests. Parents are now also 
involved in deciding children’s next steps on a termly basis. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

 July 2016  

 December 2016  

  June 2017 November 2017 
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2. The Assessment Cycle 
Practitioners use a range of methods of observation and assessment to tailor practice and provision ensuring all children’s needs, interest and next steps are supported.  
Updated: July 2016 
December 2016 
June 2017 
November 17 
 
 

Minimal Established Aiming Higher 

Practitioners have understanding of the 
observation and assessment cycle. 
 
 
 
The statutory Progress Check at Two is 
carried out. 
 
 
Observations and records on individual 
children are in place, but could be used 
more effectively to inform next steps in 
learning. 
 
There is evidence that children’s differing 
starting points are documented. 
 
 
 
Systems are in place to track progress 
over time. 
 
 
Moderation and monitoring of the 
assessment process are being developed 
to gain consistency of judgements. 
 
Practitioners use records of progress to 
inform planning. 
 

Practitioners are up to date and have a good understanding and 
secure knowledge of the age group they are working with. They 
have a good understanding of the effective use of the observation 
and assessment cycle. 
 
The statutory Progress Check at Two is carried out in collaboration 
with parents. 
 
 
Observations and records on individual children are accurate and 
the information gained is used effectively to inform next steps in 
learning. Early identification of needs takes place. 
 
 
Children’s starting points are established through discussion with 
parents and routinely used to develop learning and development 
opportunities. There is a clear focus on the Prime Areas. 
 
System for tracking children’s progress is monitored regularly to 
enable tracking over the year. This identifies trends over time, 
including variations between groups of children. 
 
Assessments are regularly monitored and moderated within the 
setting, including peer support to inform accurate assessments by 
all staff members. 
 
 
Planning demonstrates how opportunities and experiences support 
the interests and needs of individual children and groups of 
children. 

Experienced practitioners have high expectations and 
aspirations of all children and effectively implement the 
observation and assessment cycle.  
 
 
The statutory Progress Check at Two includes the 
collaborative views of parents, health professionals and 
practitioners. 
 
Observations and records on individual children are 
rigorous and the information gained used in a highly 
focused way to inform next steps in learning. 
 
 
Starting points are effectively established by engaging all 
parents and children (where appropriate) and always 
used to support specific learning and development 
needs. 
 
Robust systems for tracking give a clear picture of 
progress over several years, and shows trends over time. 
 
There is robust ongoing monitoring and moderation of 
assessments, engagement in internal and external 
moderation with peer groups and other providers and 
schools. 
 
Planning is in place to support children’s need, interests 
and development, as well as responsive and flexible to 
children’s current fascinations, comments and questions. 
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2. The Assessment Cycle 
 

Practitioners use a range of methods of observation and assessment to tailor practice and provision ensuring all children’s needs, interest and next steps are supported.  
 
 

Evidence: 
July 2016 
Updated: December 2016 
November 2017 
All practitioners in the setting are involved in the observation and assessment cycle, only one staff member is currently unqualified with another due to become qualified 
soon. She has now completed and passed her Level 3 qualification. Staff support those who are less qualified to understand the areas of learning and the age group we 
work with. They all understand that not all children learn at the same rate and we have a wide range of abilities within the setting, those who we have identified as being 
at risk of delay have individual child plans which are made collaboratively with parents and based on the interests of the child and their learning style to get the best 
outcome, these plans are regularly reviewed with the setting SENCo and keyperson. 
All keypeople are involved in fortnightly planning meetings with the team where we discuss children’s needs and next steps and put these into a flexible plan, planning is 
also reviewed to see what is working well and what isn’t, if a child didn’t engage in an activity, why not? How could we adapt it next time? 
The statutory progress check at 2 is always carried out but currently only the setting is involved in this, we plan to invite parents to a meeting around the 2 year check 
from September 2016 though and develop a form that will inform our check at this point more collaboratively. 
From September 2016 we have now been working with parents to complete the progress check at 2, we give parents a form to fill in giving their assessment of their 
child’s learning and development and we make our own notes on Tapestry, we then arrange a meeting with the parents to discuss any similarities and differences as well 
as any areas for concern either party may have, the report is then completed by the child’s keyperson using all the information. If we feel there are any concerns these will 
also be discussed with our names health visitor at Sawston Medical practice as currently in Cambridgeshire the integrated review is still done separately by health and 
education and has not yet been fully integrated. 
We use a combination of Tapestry to track children’s progress as well as our own knowledge and understanding of the individual child and the local authority tracker 
sheets. Staff make accurate observations and assessments and these are monitored through supervisions, we also hope to introduce more shared assessment from 
September 2016. This has now been done and is working well. 
We have really developed our starting points this academic year. When I first came to the setting two years ago, no starting points were being done and staff were 
reluctant to introduce this. The current team see the value in these early observations which can give a good indicator as to the child’s style of learning, level of 
confidence and any areas for development. We offer all families a home visit before they attend the setting and the staff member who attends will spend time getting to 
know the child during this time and make assessments and observations which are added to their profile before they attend their first session, which enables us to 
implement more useful next steps from their first day. Not all families want a home visit so we use information provided by parents from our “getting to know you” forms as 
well as any observations made from visits to the setting, to inform our starting points for those children. All children are now receiving a home visit from this term before 
starting at Preschool so that starting points can be discussed and put together with parents before children start. 
We are currently developing systems to monitor progress of different groups over time and hope to have this in place by December 2016 so that we can monitor trends 
and identify issues earlier as well as ensuring we are accelerating achievement and narrowing the gap as effectively as possible. We received our login in December 
2016 and are now in the process of uploading data onto CASEY, so that we can move forward with this. This is now being done for ECaT and the EYFS to track cohorts 
and individual child’s development and staff have begun to discuss any trends over time in team meetings to see how we can effectively support any children or groups 
who are at risk of delay. 
Data tracking is now in place and children’s achievements are reviewed at staff meetings, looking at trends and focussing on children who are at risk of delay. This 
information is securely stored in the filing cabinet. 
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Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

 July 2016  

 December 2016  

 June 2017 November 2017  

 
 
 
 
 
3. Effective Partnerships 
Information is shared between all adults (including parents) who are involved with a child, both within the setting and between settings. There are links with the local 
community.  
 
July 2016 
Updated: December 2016 

Minimal  Established Aiming Higher 

The setting explains its approaches to supporting 
the learning of children with parents (including in 
the home environment). They are kept informed of 
their child’s learning and development, e.g. 
informal communication and parent meetings on 
request.   
 
Practitioners have opportunities to share child 
related information within the setting, although 
progress is not always shared with the wider team 
and parents. 
 
 
 
 
Practitioners work sufficiently well with internal 
designated people and external agencies to meet 
every child’s needs.  
 
 
The setting supports parents when a need arises, 

A variety of approaches are used to communicate 
with parents about their child’s learning and 
development. For example, frequent opportunities for 
informal communication, parent meetings, 
newsletters and via/through technology. 
 
 
A collaborative approach has been fostered with 
parents regarding children’s learning and 
development. Parent’s views are valued, and used 
to support appropriate next steps in learning in the 
home environment. 
 
 
 
There is good communication within the setting and 
external agencies for sharing important information 
about a child’s learning, development and ongoing 
progress. 
 
Parents are supported when a need arises, gives 

There is robust and effective communication with parents and 
practitioners actively seek advice from all parents about their child’s 
learning and development. There is a collaborative approach, 
reflecting parental comments in children’s learning journeys, 
Progress Checks at Two and summative reports. 
 
 
There is robust system and good communication in place for sharing 
important information about a child’s learning, development and 
ongoing progress, which effectively support sound transitions. This 
may also include websites and use of technology. Parents are given 
advice and support around home learning opportunities that are non-
threatening, easy to do and encourage understanding of children’s 
learning.  
 
Practitioners have well-established relationships with external 
agencies and work effectively together to meet each child’s needs. 
 
 
The setting is proactive at supporting and signposting parents to a 
range of relevant services so they can support their child. 
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but is not always confident in signposting them to 
other services. 
 
All staff are informed regarding any intervention 
strategies. 
 
There are opportunities for parents to be involved 
in the setting. Practitioners make use of the local 
environment when planning activities and make 
connections with children’s family life and 
experiences. 
 
 

relevant information and advice, as well as 
signposting them to other applicable services. 
 
Intervention is monitored and evaluated on a regular 
basis, to ensure they are effective. 
 
Parents have a range of opportunities to be involved 
in the setting, e.g. to share experiences such as work 
role, and cultural activities. Practitioners regularly 
plan learning experiences using the local 
environment to enhance their learning.  

 
 
The setting collaborates effectively to engage with ‘hard to reach 
families’. A joined approach is used for funded children and their 
progress is shared regularly. 
 
Practitioners use the parent community and the local environment 
consistently as a resource to encourage children to learn about the 
world around them through real-life experiences. A wide variety of 
members of the local community are regular visitors to the setting. 

 
3. Effective Partnerships 

 
Information is shared between all adults (including parents) who are involved with a child, both within the setting and between settings. There are links with the local 
community.  
Updated: July 2016 
December 2016 
June 2017  
  

Evidence: 
We feel we a good at communicating with parents but still have room to improve. We have a variety of methods of getting information to parents included hard copy 
letters in children’s trays, face to face contact, although at drop off and pick up time this is usually restricted to more urgent matters, via Tapestry that allows parents to 
instantly see what their child is doing and how they are developing, as well as being able to comment on observations, which staff always make an effort to reply to, as 
well as add their own observations. This is now being utilised by parents a lot more often, we have started to send email reminders out occasionally to parents to add 
observations around special occasions or during holidays as these are the experiences we cannot see in the setting, giving hints to parents on what to write about such 
as food eaten, how children coped with new situations, if they are parts of a family tradition etc. We also have a parent notice board as you come in the door, although we 
would like to change the location of this as many parents in a recent survey were unaware of us having one, this is where we put hard copies of the half termly newsletter, 
which is initially emailed out to all parents, information about other services in the community and local partner agencies as well as information about events and 
fundraising and complaints procedure. The location was changed in September 2016 and is now directly in front of you as you walk in and is more eye catching. 
We also have an annual or where possible bi-annual parent questionnaire that is completed anonymously by parents via an online survey service, this helps us to get 
parents views on aspects of ours and the committees practice and from this we put together a formal response and action plan. 
Parents and members of the community are invited to join our committee where they can be more actively involved in the running of the setting too. 
We also do an update in the village monthly newsletter “the chatterbox” of what we have been doing and any events we have coming up and invite members of the 
community into the setting for special events and occasions or to share skills. 
Each term staff complete a summative assessment of each child who has been in the setting for half a term or more, this is then shared with parents via tapestry, they 
can request a hard copy if they prefer though. We also send parents a guide on how to access this assessment via email. 
Parents and carers are invited to an annual parent/keyworker meeting to discuss their child’s progress, usually in the spring term but we are currently looking into making 
this a bi-annual meeting, with the first one being a drop in style meeting in the autumn term which will be combined with an art exhibition showing some of the children’s 
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work, this is for parents to see how their child is settling in and if there are any areas of concern to discuss, we would then have another in the spring term that would be 
formally by appointment. We will be trialling this from sept 2016. This was done in October 2016 and was a great success both in terms of meeting with parents as well as 
raising money through the art exhibition for new role play resources for the children. 
Parents are able to contact us via email, telephone, Tapestry or face to face at any time and we always make a private space available when needed to discuss 
confidential matters. 
The setting manager has strong links to the local authority and the local children’s centres and the team have a strong “think family” approach, sign posting to other 
services where needed and offering advice if appropriate. 
In each newsletter and in the new parent information we invite parents and carers to volunteer in the setting or come in to share any special skills they may have, share 
interesting hobbies or jobs as well as come to share special celebrations with us. In the past we have had a child’s aunt bring her ambulance to show the children and talk 
to them about being a paramedic, as well as a parent who is a police officer who came to talk to the children about staying safe. We have also had a parent share stories 
and traditional Polish games, the children particularly enjoyed “the bear game” and we have continued to play that regularly. One parent has also come in to make 
Chinese dumplings with the children for Chinese new year and show the children the story of Chinese new year, as well as a parent who came in to read stories in 
Finnish to the children and teach them to count to 10 in Finnish. We intend to invite members of the community in to do the same in the next academic year too. We have 
made more links with the local community this year, repeating last year’s success of our carol service in St.Peters church in Duxford as well as organising a morning 
looking around Welch’s Transport depot in Duxford as part of our transport theme where children were able to see all the different roles involved in making the transport 
industry work, from the office to the warehouse as well as trying out lots of different machinery and vehicles and posing for pictures for the Cambridge News while we 
were there. We also each year take our carol service or nativity to Lacey’s way community centre for those in the sheltered housing to watch and they are always very 
welcoming, this is a great opportunity for the children to interact with a generation they may not see much of outside of their own family. 
We also introduced Pet Week as part of our All About Me theme this term where staff and children were encouraged to bring in a pet for the day for the children to learn 
how to look after and interact with, we had dogs, tortoises, snails, chickens and a visit from a local Shetland pony company who brought two ponies in for the morning for 
us too. 
We are now also in discussion with the Lacey’s way community centre to organise regular visits to them with the preschool children for a play session, perhaps once a 
month so that children can build relationships with the older generation in the community and give something back to their community by offering companionship. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

  July 2016 

  December 2016 

  June 2017 november 17 



Teaching, Learning and Assessment  

9 
Early Years Quality Framework     © Cambridgeshire County Council, 2016 

 
4. Areas of Learning and Development 

 
Practitioners understand the importance of the Characteristic of Effective Learning (CoEL) and the relationship and the benefits to the Prime and Specific Areas of 
Learning. 
July 2016 
December 2016 
June 2017 
November 2017 
 

Minimal Established Aiming Higher 

Curriculum requirements are understood and 
educational programmes reflect the seven areas of 
learning and development. 
 
 
Practitioners working with children understand the 
need to focus on the Prime Areas of Learning, 
especially with the youngest children. 
 
The seven areas of learning and CoEL are fully 
supported through continuous provision. 
 
 
 
Planning is a result of supporting children’s next 
steps, past evaluation and individual needs. 
 
 
 
 
Children are engaged in a range of developmentally 
first hand experiences appropriate for both indoors 
and outside. 
 
Practitioners give children time to do things for 
themselves rather than completing a task for them. 
They prepare children for transitions so they feel 
ready for what is coming next. 
 

The curriculum stimulates children’s interest 
providing breadth and challenge across the seven 
areas of learning and development and CoEL. 
 
There is a strong focus on securing the Prime 
Areas of Learning for all children and any 
concerns are acted upon. 
 
Practitioners understand how the prime and specific 
areas are interlinked and adapt the focus of 
learning in response to the developmental needs of 
individual children. 
 
Planning relates to children’s interests and needs, 
building on what children already know and can do. 
Purposeful activities provide good opportunities for 
provocation and challenge. 
 
 
Children have time to become engrossed in an 
exciting range of developmentally appropriate 
indoor and outdoor experiences.  
 
Practitioners model self-regulation skills through 
the day demonstrating ‘what to do’ for children. 
They give supportive feedback and support children 
to recognise a range of emotions.  

The curriculum ignites children’s independent thinking and learning 
through exciting opportunities. Practitioners have an in-depth 
understanding of effective in-house strategies to support all 
children in the prime areas and CoEL. 
 
All children make appropriate progress, vulnerable children make 
accelerated progress and gifted and talented are not held back.  
 
Children’s progress is supported by knowledgeable practitioners 
who understand and implement the shifting balance of focus 
between the prime and specific areas of learning. 
 
 
Planning is shared and carefully monitored and relates to children’s 
interests and needs. There are an inspiring range of purposeful 
experiences and opportunities that provide high levels of 
provocation and challenge, extending children’s learning. 
 
Children can plan and revisit learning opportunities, which are 
enhanced and extended by skilful practitioner support. 
 
 
Practitioners remain engaged with the children throughout the 
session, actively ignoring distractions. They respond appropriately 
and calmly to triggers and interruptions.   
 

.  
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4. Areas of Learning and Development 
 
Practitioners understand the importance of the Characteristic of Effective Learning and the relationship and the benefits to the Prime and Specific Areas of Learning. 
Updated: July 2016 
December 2016 
June 2017 
 

Evidence: Staff have high expectations for children’s learning and development and effectively plan and adapt activities to ensure children are given good opportunities 
to explore and investigate the setting, staff are encouraged not to do everything for children, or immediately give them the “correct” answer to a problem, but support them 
in finding solutions themselves instead. 
We monitor children’s progress through a range of methods and ensure those at risk of delay are appropriately supported through individual child plans in collaboration 
with parents and carers and partner agencies where appropriate. With those children who are exceeding expectations we ensure that they are not bored in the setting 
and work in partnership with the school on this. For example, for a child who was developing in the 40-60 bracket with mathematics in his preschool year we felt we 
needed more ideas to stretch and develop his love of mathematics. I initiated a meeting with the school foundation stage teacher and we discussed a range of ways I 
could help him to develop skills towards the ELG, I also ensured to not let the prime areas slip as he was not as confident in these areas due to a speech delay. In his 
final assessment before going to school he has made excellent progress in Mathematics and was confident in many of the ELG skills as well as making good progress in 
the prime areas. Another child who will be in his preschool year from September 2016 has shown a great interest in written words and numbers as well as forming 
recogniseable letters, again we went to the school and have borrowed some early reader books from them which he has really enjoyed and asks to have out, he is able to 
read these books with ease and his comprehension has improved through doing this, we then met with parents to discuss it, his mother said she had not considered 
doing this but would now borrow some early reader books from the local library to continue to develop his skills and interest over summer. This has developed and we 
have met again with the foundation stage teacher who has given us more ideas and their keyperson is now working on cementing those skills they are less confident in 
whilst encouraging and engaging them in activities that will stretch their interests in literacy. We have also organised a workshop with the foundation stage teacher to 
ensure we are teaching phonics and literacy inline with how the scool are that most of our children will attend. 
We have free play where possible, creating activities children will want to be engaged in rather that stopping what they are doing to start an activity, which is also why we 
have rolling snack, so that play does not need to be interrupted for snack time. There are exceptions to this, being Sunshine time, our equivalent of circle time, and tidy up 
time at the end of each session, we are as flexible with this as possible though. This is currently being reviewed and we are trialling a new way of doing Sunshine time 
from January 2017 so that it is more flexible, tidy up time will also be reviewed as part of the SSTEW training two staff members went on so that children are encouraged 
to tidy as they go along and take responsibility for the resources so that there is less need for an organised “tidy up time” that children are often too tired and emotional for 
at the end of the day. 
We work hard on transitions, particularly to school and have a good relationship with the school on site that most of our children go on to attend. We have school uniform 
dressing up and encourage children to gain the skills needed to be more independent at school, as well as some shared garden time with school and story sessions in 
both school and our setting with the foundation stage teacher or TA. 
We also hope to run a “school readiness” session for parents at the end of the spring term as there is often a lot of confusion around this subject and we want to support 
parents in ensuring their children (and they) are ready for the emotional upheaval of going to school.  
Through the SSTEW assessment we did we highlighted some areas for development including opportunities for exploration and investigation, this is now being invested 
in in more science based activities and we hope to get some more equipment to support an exploration and investigation area soon. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal  Established Aiming Higher 

 July 2016  
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 December 2016  

 June 2017 November 2017  
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5. Effective teaching 

 
Adults understand how to interact with children to support their learning and development by stage, not age. 

 
July 2016 
Updated : December 2016 no change 
June 2017 

Minimal Established Aiming Higher 

Practitioners provide a range of interesting and 
relevant experiences that encourage children to 
communicate. 
 
Practitioners interact purposefully with children to 
extend their thinking skills by encouraging them to 
explain their learning and extend their experiences and 
learning. 
 
Practitioners have high expectations of children’s 
achievements and practice supports children’s 
wellbeing. 
 
 
Practitioners offer first-hand experiences of their 
community and the wider world. 

Practitioners understand how to support children’s 
listening and talking throughout the day, using a range 
of actual events and experiences. 
 
Practitioners interact skilfully with children in small 
groups and individually, using appropriate questions to 
explore misconceptions and encourage sustained 
shared thinking. 
 
Practitioners have high aspirations that are reflected in 
day-to-day interactions with children and enable them 
to achieve their potential. 
 
 
Practitioners respect family backgrounds and there are 
meaningful resources and experiences to enhance 
children’s understanding. 

All practitioners model words and grammar, 
scaffolding appropriately and slightly above the child’s 
level.  
 
All practitioners give attention to individual children, 
listen, respond and pause according to individual 
needs. Conversations are valued and encouraged. 
 
 
All practitioners have consistent high aspirations and 
expectations. They understand all children’s needs 
and use effective strategies to support accelerated 
achievement for less able children.  
 
All practitioners respect family backgrounds, where 
continuous and enhanced provision provides a variety 
of diverse opportunities. All practitioners challenge 
gender, cultural and racial stereotyping. 
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5. Role of the Adult 
 

Adults understand how to interact with children to support their learning and development by stage, not age. 
 
 

Evidence: 
July 2016 
December 2016 
June 17 
November 2017 – no change 
Staff in the setting have high aspirations for the children and themselves, we are a reflective team and all staff have an active interest in child development and often do 
their own independent research into new theories or how we could improve the practice or setting. 
Staff work hard to allow children time to respond and often bring this up as an area they would like to work on and develop greater skills. Our skills in this area are best 
seen during our Forest School sessions and we are now developing ideas on how we can do more of this in the sunshine room too. 
Staff are reminded to scaffold language and this has been a focus for a few children who have had speech delays, always adding one more work so what they have said 
when repeating back and role modelling correct pronunciation, we have seen some great results with this recently and share ideas with parents too, to help solidify 
learning. 
We recently have put some prompt questions around the room for staff reference so that they do not get stuck asking the same questions all the time. We often wish as a 
team that we had more time during sessions to engage with the children but currently our time can get swallowed up with admin and routine, we hope to resolve some of 
this from September with the addition of a new member of staff which will enhance our ratios. New member of staff has now been recruited and will start in January 2017, 
we are also recruiting for an apprentice. 
We have a member of staff who has done the designated ENCo training and hope to train a further member of staff this academic year. We all have a good 
understanding of and appreciation of other cultures and ways of life and are welcoming of all. We try to share as much of this as possible with children in the setting, this 
year for example we have learnt to count to 10 in some European languages, learnt stories from other cultures, shared by staff and parents as well as shared celebrations 
through activities with the children through our planning and often in partnership with parents. 
Staff are well prepared to challenge discriminatory behaviour and know where the prejudice related incident forms are kept if needed. 
The SSTEW scale highlighted again the quality of interactions and although not all staff are as skilled as each other they all have their individual strengths and are 
effectively deployed by management to enhance those skills and make best use of them. Staff are also very supportive of each other and are open about helping and 
advising other staff members where needed. Staff are always looking to stretch themselves professionally and attend regular training then update the rest of the team to 
best implement new strategies. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

 July 2016  

 December 2016  

  June 2017 November 17 

 
 
 

6. Vulnerable Children 



Teaching, Learning and Assessment  

14 
Early Years Quality Framework     © Cambridgeshire County Council, 2016 

 
Practitioners have high aspirations for all children; understand vulnerable groups and families (including those children at risk of harm or abuse). They can identify the 
needs of children at risk of delay and take timely steps to narrow the gap. 
July 2016 
December 2016 
June 2017 
November 2017 

Minimal  Established Aiming Higher 

Appropriate procedures are in place and practitioners 
have a good understanding of how to identify children 
in vulnerable groups. 
 
Practitioners use effective and targeted strategies to 
support children to overcome any disadvantage. They 
follow through with activities and interventions 
recommended by other professionals e.g. Health or 
Social Care. 
 
Practitioners are up to date with all relevant knowledge 
to raise awareness of the needs of specific vulnerable 
groups and individuals. 
 
Parents are sometimes involved in setting goals and 
giving feedback about their child’s progress in the 
setting and at home. 
 
Assessment records show some indications that the 
gaps are closing for children identified as being at risk 
of delay. 
 
  

Practitioners have high aspirations and confidently use 
processes to identify and track the progress of children 
in vulnerable groups. 
 
Practitioners skilfully support children’s unique needs 
to help them overcome any disadvantage. Supportive 
strategies, interventions and plans are incorporated 
into the routines and activities of the child. 
 
Practitioners are up to date and are acutely aware of 
the needs and strategies to support specific groups of 
children and individuals. 
 
Parents are regularly involved in setting goals and 
giving feedback about their child’s progress in the 
setting and at home. 
 
Assessment records show that the gaps are closing for 
children identified as being at risk of delay. 
  

Practitioners have consistently high expectations and 
use all information including tracking to ensure that 
children’s progress is accelerated. 
 
Practitioners are confident to modify and make 
changes to interventions when the impact on children’s 
accelerated progress is not being made. 
 
 
 
Practitioners are pro-active and committed to ongoing 
professional development, implement changes to 
practice and provision accordingly. 
 
Practitioners work with parents to gain a holistic view 
of the child’s progress and collaboratively agree goals 
and next steps. 
 
Assessment records and cohort tracking are regularly 
analysed to ensure that the gaps are rapidly closing for 
vulnerable children identified as being at risk of delay. 

 
6. Vulnerable Children 

 
Practitioners have high aspirations for all children, understand vulnerable groups (including those children at risk of harm or abuse), can identify the needs of children 
at risk of delay and take steps to narrow the gap. 
Update: July 2016 
December 2016 
June 2017 
November 2017 – no change 
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Evidence: 
 
While there are strategies in place to support vulnerable children these are not always implemented fully or reviewed due to lack of time by practitioners in the setting. 
This is being discussed through meetings and supervisions and staff are aware of where improvements need to be made. 
Staff are able to confidently and effectively identify children who are at risk of delay and are aware of which children are considered to be vulnerable. Staff do their best to 
implement strategies and activities recommended by partner agencies, but again time can be a factor. We hope this will improve once new staff members are in place in 
the next academic year. This has improved this half term and designated people now have paid allocated time to fulfil the role effectively which has helped with SENd 
plans and narrowing the gap. A member of staff also attended the local authority’s SENd surgery sessions to discuss individual children anonymously and put plans into 
place, which has helped us form more targeted plans for individual children. We are also working to upskill the workforce through CPD related to specific cases in the 
setting so that we have staff with greater knowledge in specific areas related to vulnerable children and families, with staff attending training in DV, identifying emerging 
needs and enhancing provision for emerging needs. 
Parents are invited to meetings to discuss the needs of vulnerable children and to engage in other activities but these are not always attended by parents/carers. We are 
looking into ways to engage more parents from vulnerable groups in the setting. The more open parents evening/art exhibition we trialled saw a very good turn out from a 
mix of parents including those who are considered to be from vulnerable groups. Despite all this over all gaps are narrowing and children are making good progress. 
Where progress is not being made this is usually highlighted in either planning meetings or staff supervisions and dealt with appropriately from there, either with 
suggested referrals to other services or actions plans put in place after meetings with parents. 
Using CASEY has also helped to fine tune cohort tracking and children at risk of delay have been discussed in recent team meetings looking at ECaT and EYFS 
assessments as well as interventions already in place, reviewing these regularly with parents to see if it is still a best fit and working for that child, we have also been back 
for a second SEND surgery where the original cases were reviewed and plans put in place which were discussed with all parents involved. We work closely with SEND 
specialist services and SLT as well as local health visiting teams to best support the children who attend the setting. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal  Established Aiming Higher 

 July 2016  

 December 2016  

 June 2017 November 2017  

 


